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The National Coalition on School Diversity (NCSD) is a network of national civil rights
organizations, university-based research centers, and state and local coalitions working to expand
support for government policies that promote school diversity and reduce racial isolation. We
also support the work of the state and local school diversity practitioners. Our work is informed
by an advisory panel of scholars and academic researchers whose work relates to issues of
equity, diversity, and desegregation/integration. See www.school-diversity.org.
The NCSD respectfully submits these comments regarding the implementation of Title I
programming under the Every Student Succeeds Act (ESSA), signed into law on December 10,
2015.
The Department Should Encourage Racial and Socioeconomic Integration
as Evidence-Based Interventions under the ESSA
The resegregation of U.S. schools in recent years has resulted in an unequal distribution of
educational opportunity throughout the nation, and evidence indicates the academic performance
of low-income and minority students has been suffering as a result of this growing racial and
socioeconomic isolation. 1 Fortunately, there is a significant evidence base demonstrating that
educational interventions focused on desegregation and deconcentration of poverty in schools
can have a profound impact on educational outcomes for disadvantaged students and can help
them meet high academic standards like those found in ESSA. 2 Racially and economically
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diverse schools may also have greater access to fundraising resources, as well as a greater
distribution of political influence, which can potentially result in a more equitable distribution of
educational resources and greater gains for students. 3 Furthermore, the benefits of diversity in
schools are not restricted to minority students, research shows a diverse educational setting can
lead to improved critical thinking skills and better academic performance in non-minority
students. 4 Even the U.S. Department of Education itself has previously observed that "diverse
schools provide incalculable educational and civic benefits by promoting cross-racial
understanding, breaking down racial and other stereotypes, and eliminating bias and prejudice." 5
The Department of Education should issue guidance encouraging states to allow Title I money
designated for school improvement to be directed toward decreasing concentrated poverty and
racial isolation in public schools, using all of the methods endorsed by the Department in its
2011 Guidance. 6 Since research indicates alleviating concentrated poverty and racial isolation
results in improved academic achievement for disadvantaged students, evidence-based
educational interventions that focus on fostering greater racial and socioeconomic diversity
should be eligible for funding under Title I of ESSA. Such interventions include creating new
inter- and intra-district magnet schools using non-MSAP Title I funds targeted to struggling
schools, facilitating intra- and inter-district student transfers from high poverty schools to low
very detrimental linkage between graduation rates and the environmental conditions that go along with factors like
poverty and segregation.”); Brief of 553 Social Scientists as Amici Curiae in Support of Respondents,Parents
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poverty schools and districts, careful assessment of school zone decisions and school
construction and expansion decisions to ensure racial and socioeconomic integration, and
implementation of controlled choice student assignment systems. 7
The Department of Education's guidance should include a hold harmless provision in order to
encourage the desegregation of low-performing schools. The hold harmless provision is a
crucial element, which should prevent schools currently receiving Title I funds from having
those funds reduced when the number of low-income students decreases due to an integration
shift between schools. At the same time, the Department should also encourage the use of Title I
funds by states to incentivize schools and districts with higher-income student bodies to accept
voluntary transfers from higher poverty, struggling schools. Targeted funding for transportation
costs, capital improvements, professional development, and student supports could also be used
to incentivize districts to accept these transfers and support them adequately once they transfer.
New York’s Socioeconomic Integration Pilot Program initiated by Acting Secretary John King
when he was State Commissioner of Education is an excellent example of the way in which
states can use school-improvement funds for integration activities with guidance and support
from the Department. 8
The Department Should Encourage Measurement of Racial and Socioeconomic Segregation and
Isolation in State Accountability Systems
A significant body of evidence has shown racial and socioeconomic segregation have a profound
negative impact on student achievement, and the continued existence of such conditions make
success for every student an impossibility. 9 To encourage student success and foster true
accountability, the Department should recommend that states include an annual survey of student
diversity metrics in their accountability systems as an additional "indicator of school quality or
student success." 10 Student diversity metrics would meet all the requirements of this section of
the ESSA; it would allow for meaningful differentiation between schools, would be comparable
statewide using the same indicators for each grade span, and would fit under the heading of
"other indicator."
The Department should encourage States to measure the extent to which individual schools,
entire districts, and districts across regions are improving or declining in the racial and
socioeconomic isolation and segregation of students over time. Levels of school diversity should
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be measured in comparison to schools’ home districts, and to the region as a whole. Since
schools already collect information on the race and ethnicity of students, and have access to
socioeconomic data through the National School Lunch Program, TANF rolls, and other sources,
reporting on the year-over-year change in these numbers would require minimum effort.
Furthermore, States could use these metrics and trends to reward districts and schools for
becoming more diverse and improving regional equity through a special designation or waiver
from other aspects of the accountability system. In addition, the inclusion of this information
will provide a great benefit to advocates in determining whether schools and districts are making
progress toward improved diversity and reduced isolation for students, or if there is a trend
toward greater segregation and isolation in the district, region, and state. Such reporting will
help ensure states meet their obligation to minority students under both Title VI and the ESSA,
and will assist school administrators and state and municipal officials with both short and long
term planning. 11 We would also urge the Department to offer technical assistance to states and
LEAs to encourage high quality reporting of state and local trends in racial and economic
diversity.
Encouraging greater racial and socioeconomic integration in our nation's schools through the use
of Title I funds should be a primary objective as implementation of ESSA moves forward, and
this is a goal that many states would support if given encouragement and guidance by the
Department. The National Coalition on School Diversity looks forward to working with the
Department to realize this goal.
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